While responsibility for teaching information literacy skills has increased the burden on librarians at the University of Botswana, they feel that it helps them to move with the times and keep abreast of the modern demands of their career.
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BACKGROUND
Education is an instrument which helps individuals to adapt to the dynamics of life. Somtrakool (2002) pronounced that education is one of the most significant vehicles in the development of human life. It can contribute toward personal well-being and happiness and is a tool for human beings to use for solving daily problems or adjusting to the environment. In like manner, Akinpelu (2002) observes that the essence of education is the development of human potentialities and ultimately the human self. These two authors are strong advocates of lifelong learning. Whilst Somtrakool contends that one should be involved in education throughout life in order to lead a happy life in society, Akinpelu sees the involvement of 'self' in the continuous process of change and evolution, and advocates that lifelong education becomes a necessity if planned development of the human self is to be achieved. Referring to the use of the word 'planned', Akinpelu argues that whether or not there is education in the informal, non-formal or formal mode, the human being will continue to grow and develop, but the direction of growth and the quality of development may be in jeopardy.
As a dynamic member of society, man needs to learn to improve his knowledge, skills, and competence within a personal, civic, social or employment-related perspective if he wants to continue to find himself useful and relevant. This is what lifelong learning targets. It strives to provide learning opportunities on an ongoing basis to people in the community, particularly, the marginalized, isolated, underprivileged and seemingly unreachable individuals. Speaking as a representative of the European Union at a conference on Lifelong Learning in Beijing, Alan Smith (2002) considered lifelong learning as being an all-purpose learning activity, undertaken on an ongoing basis with the aim of improving knowledge, skills and competence. He argued that "we certainly believe that the concept of lifelong learning is not only life long in the sense that it begins in the cradle and presumably ends in the grave, but it is also very much life-wide". Tapsoba (2002) believes that lifelong learning cannot be talked about in a vacuum. He notes that it needs to be integrated with societal values, adding that "we need to look at development and consider the available resources". He affirms that basic resources such as libraries are critical, but regrets that libraries do not exist in many villages or even in many cities. He therefore asks, how do you build lifelong learning in that context? He submits that to build lifelong learning, people have to have the capacity to access information and knowledge, technologies and other innovations on a continuous basis.
Given the fact that lifelong learning ensures that individuals fulfil their personal aspirations, it does not matter where they work or live, they can still continue their education. Today, universities and other institutions of higher learning are liberalized and are broadening their intakes and modifying their courses to become relevant and responsive to the needs of the changing world. The resultant liberalization of learning, which brings with it systems such as open and distance education, ensures that where learning takes place and is accessed does not have to be confined to a particular place or time. Many individuals, without leaving their homes or places of work, can be empowered to fulfil their aspirations through open and distance learning. It is no wonder then that distance education is initiated in various institutions of learning in various countries to promote lifelong learning. It is no longer strange to see some universities dropping their well-known single-mode system of education for dual-mode systems and accommodating distance learning in the traditional mode of face-to-face education, while some others are purely open and distance teaching institutions.
THE NATURE OF LEARNERS AND LEARNING NEEDS
In this age of lifelong learning, the barrier which forced learning to take place only within the school walls has been pulled down. In other words, learning is no longer restricted to any particular place or time. The learners can be found anywhere and everywhere -in cities, towns, villages and other remote locations -undergoing their studies. The institution that enrols them does not have to be in the country where they live; it can be thousands of kilometres away. There is no geographic restriction when it comes to the choice of institutions in which to enrol; indeed, students who register with distance teaching institutions do not even have to visit the institution before they complete their education.
Age no longer poses a barrier to education. Adults from varied backgrounds, in various workplaces, many with families or other commitments, commit themselves to improving their knowledge, skills and competence through continuing education. Indeed, it is not uncommon these days to see parents struggling with their children to obtain the same degrees. People make their choice of courses, institutions and study modes, which could be part-time, full-time conventional mode, distance delivery, evening or weekend mode. As they struggle in their pursuit of learning, different agendas are being followed. While some plan to improve their lot in their chosen careers, others intend to change and move to entirely new careers.
DEVELOPMENTS IN DEVELOPED AND DEVELOPING COUNTRIES
In advanced countries of the world, apart from individual institutions establishing and marketing their programmes, there has long been seen the emergence of educational networks which have created room for individuals to join the train of lifelong learning. For instance, Maier and Warren (2000) cite Thorne (1999) as saying that in the United States, Western Governors University has 15,000 students across 64 locations. California Virtual University and the Southern Regional Electronic Campus are similarly large networked organizations offering hundreds of courses. Sylvan Learning Systems, originally an educational testing company, now has links with the Massachusetts Institute of Technology and the University of Technology at Berkeley with 48 sites in shopping malls and business centres. Barnard (1999) reports the use of a similar model by the National Technological University (NTU) in the USA, a cooperative effort of 46 universities to provide graduate and continuing education courses, primarily for engineers, using satellite television and compressed digital video technology to deliver classes at over 1,000 job sites. Students have the option of choosing from several academic courses, plus another 3,000 hours of continuing education opportunities. Barnard further quotes Stallings (1997) in a report on the University of Phoenix and contends that this publicly held for-profit company has an enrolment of approximately 55,000 students who are nearly all working adults.
Whilst giant strides are being made in the provision of lifelong learning among consortia of institutions in the advanced countries, there has not been much corresponding effort in developing nations. At best, what is still predominantly in vogue are the efforts of individual institutions, operating their programmes under a single or dual mode system. The University of Botswana is a dual mode institution, which combines traditional teaching with distance delivery mode.
It is however important to say that, whether single or dual mode, education and training are becoming more accessible and the dream of lifelong learningwhich according to Daniel (2000) means helping people learn what they want, when they want and where they want -is coming to fruition. Omolewa (2002) notes that although lifelong learning is not a recent phenomenon in Africa, there is always much to learn; he takes into account the following challenges:
• further knowledge explosion • modern technology • the challenge of globalization and the need for competitiveness • standardization and global perspectives • demands for new skills and interests.
How can library and information centres respond to complement these efforts and thus ensure the complete realization of the dream?
THE LIBRARY'S RESPONSE
It is obvious from the nature of the learners and current developments in the educational sphere that a great challenge is before the library in this dispensation. Never has the library been confronted by a greater challenge than now. Hitherto, the 'armchair system' where the library only consults or is consulted within its own four walls was the order of the day. The reality today is that any library that still endeavours to indulge in the old stereotyped order will only succeed in becoming irrelevant as the emerging new educational system is redefined, reshaped and refocused. The least the library can do is to be proactive, swift and responsive, and to adapt and transform to meet the new demands.
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Partnerships with the Faculty
The constantly changing academic milieu requires that the library moves to a new paradigm with strategic planning which will see it joining forces with the faculty as good partners in curriculum planning and development. The faculty-library partnership is required particularly in an environment where increased access to tertiary education and training is sought through distance and lifelong learning. Through partnership with the faculty, the library will be aware of the expectations and be able to put the necessary strategic planning in place. The effective application of strategic planning, according to Davis (1998) , will ensure that the library is well positioned in terms of services, resources, staffing, funding and opportunities to fulfil its mission within the academic community. More important, strategic planning will enable the library to take a more practical stance in envisioning and moving toward a clearly defined and desired future.
Collaborative Partnerships Among Libraries
In order to face the challenges of lifelong learning, libraries may need to enter into partnerships like those being operated in advanced countries. In the United Kingdom, for instance, the UK Libraries Plus scheme allows users, especially distance and other lifelong learners across the country, to have better access to library resources. This scheme is a cooperative venture among higher education libraries in the UK. Apart from being able to access their institutional library, students within this scheme are able to use other libraries close to their home or work. The website of UK Libraries Plus (June 2004) states that "There are currently 135 institutions participating in the UK Libraries Plus Scheme".
Collaboration, according to Fergus (1991) , is a form of cooperation in which local resources are pooled with external technical and other assistance to achieve educational goals which have been locally determined. Fergus believes the hallmark of collaboration is partnership rather than domination. Oladokun (1998) states that collaboration empowers group of individuals and organizations to pool their resources together, to share them and thereby assist one another. Lim (2000) also considers that partnership must be anchored on meaningful sharing of resources, both human and material. He believes that preparation to go into partnership must involve looking into the capabilities of the institutions involved. Adekanmbi, Kamau and Mphinyane (1996) affirm that through collaboration, resources that would otherwise be at a distance become accessible, thus ensuring fair distribution of resources, provision of parity esteem, satisfaction of political beliefs and improvement in economic efficiency.
In order to rise above the enormous challenge posed by lifelong learning, establishing linkages and forging coalitions among libraries are critical, building bridges through which the isolated and the marginalized can be effectively reached. Collaborative partnerships among libraries do not have to be limited to the local or national levels; they can also be international. This depends on the needs, location and geographical spread of the students the libraries are to serve. For instance, the University of Botswana Library (UBL) can enter into collaborative partnerships with other academic institutions and public libraries within the country to effectively serve its ubiquitous distance learners at the local or national level. At the international level, for example, the University of South Africa (UNISA) -a mega distance teaching institution that has students in other countries like Botswana, the United Kingdom, etc. -can enter into coalitions with libraries in those countries. The convergence of actions and strategic partnerships among libraries could pave the way for more effective lifelong learning responses.
Application of Information and Communication Technology
Modern information and communication technology (ICT) has made a terrific and celebrated entry into the educational theatre of the world. The impact of ICT in the classroom continues to transform conventional pedagogical approaches as it can be and is being applied as a vehicle for lifelong learning. The import of this transformation is that the library too cannot afford not to move with the demands of the emerging technology. Indeed, ICT is seen as an integral part of the library and information dispensation. In an THE NETWORKED WORLD OF LIFELONG LEARNING increasingly technological society, providing Internet access, for instance, is seen by many as a natural extension of the library's remit to provide information, educational and leisure services to users (Poulter, Tseng and Sargent, 1999) . It will therefore not be a surprise if the performance of the librarians is to be judged on their ability to integrate ICT into library practice and their effectiveness in communicating their acquired knowledge of ICT to their clientele.
In advanced countries of the world, many efforts have been made to provide digital library service to people, as the virtual library now appears to hold the ace. Poulter, Tseng and Sargent (1999) observe that virtually all UK higher education and many further education libraries offer publicly available websites. For instance, the launching of Virtual Academic Library of the North West (VALNOW) at the University of Central Lancashire in the late 1990s made it easy for library and learning resource services to reach users across northwest England. The UK Joint Information Systems Committee (JISC) projects, which ran from 1995 to 2001, focused on the delivery of remote services under the eLib programme (Society of College, National and University Libraries, (SCONUL) 2004). Several institutions operate webaccessible databases and online library collections which provide access to millions of articles from refereed journals. This makes it possible for students from various locations to access the database of the library and make their requests.
FOCUS ON THE UNIVERSITY OF BOTSWANA E-learning Initiatives
We have seen evidence above of the development and application of electronic learning activities in some of the virtual universities in the first world. Institutions of higher learning in developing countries are also gearing up to ensure that they fall in line with the demands of modern times by continuing to adopt electronic learning initiatives in their domains for the commencement of electronic class delivery. The University of Botswana (UB) is a case in point. This university has been running a research project on e-learning pilots since 2003. Already there is a clear institutional strategy for online teaching of students, combined with interactive video conferencing, e-learning and other educational technologies, to create virtual classroom learning experiences for them. The number of online courses for the first semester of 2005/06 has grown to 131 (University of Botswana, 2005) . There is no doubt that these initiatives will be deployed towards the service of distance and lifelong learners associated with the institution.
With the installation of the necessary equipment and software, the Educational Technology Unit (EduTech) of the University of Botswana began the implementation of the strategy by organizing series of training and workshops for the staff of the university, including the librarians. Some of these training programmes award certificates to participants on completion. According to a release by the Centre for Academic Development (CAD), the umbrella body of EduTech, the objective of the e-learning certificate is to "cater for the needs of academic staff embarking on eLearning at the University by running workshops designed to prepare staff to plan, develop and implement eLearning" (University of Botswana, 2005) . The workshops, offered on a monthly basis, train staff on a variety of topics including Introduction to eLearning, Principles of Course Design, Information Management Techniques, Teaching in the SMART Classroom, SPSS Basics, PowerPoint for Beginners, PowerPoint for Advanced Users, Web Design, Online Information Gathering, Scanning, and Video Conferencing, among others. In order to qualify for the award of the CAD e-learning certificate, participating staff members are required to attend a minimum of eight out of sixteen workshops offered and develop a portfolio indicating the aspects of e-learning they are using in their courses. A comprehensive range of training programmes on electronic use and applications is also being developed for the students. The teaching of information literacy skills by the librarians (discussed below) is part of the agenda.
The library has its own University of Botswana electronic learning (UBel) team, which has been working to put some of the course contents in WebCT (Web Course Tools) for online delivery. In the meantime the library database is accessible via the Internet. Accessibility to several thousands of articles from electronic journals is ensured through the University of Botswana Library (UBL) web page. The library systems also have self-help and self-service functions, whereby individual borrowers can carry out book renewal from any computer with an Internet connection, anywhere within or outside the university campus.
Teaching of Information Literacy Skills
The new pedagogic paradigm in vogue tends towards accentuating the empowerment of students and encouraging them to take control of their own learning. This move towards a knowledge-based society in a rapidly changing educational pattern is driving universities to prepare their students for lives and careers in the Information Age. For its part, the University of Botswana Library, as custodian of information, indubitably believes it has a strong role to play in this exercise. The teaching of information literacy skills (ILS) is perceived as a sine qua non to equipping the students to be able to cope effectively with the demands of the new age of information and lifelong learning. At the UBL, the information literacy skills programme is regarded as a fundamental service to be rendered in order to guarantee resource-based and independent learning by University of Botswana students. Lumande (1998) notes in a position paper that ILS programmes at UBL are aiming at empowering students with life-long skills that are necessary for accessing, analysing and using information regardless of where the information may be found. The students are being offered general information literacy skills that emphasize theory as well as skills in the use of printed and electronically based information sources, including Motswedi on-line catalogue (OPAC), and CD-ROM databases and now . . . teaching of Internet. Oladokun (2002) hinted that the results of a survey conducted by the northern campus of the Centre for Continuing Education (CCE North) of the University of Botswana appeared to have given credence to the necessity to integrate ILS into the students' programme. The CCE North conducted a survey among the deputy headmasters of primary schools in Maun, the centre of a district in Botswana, shortly before the introduction of a diploma in primary education by distance delivery mode. The survey aimed, among other things, to gauge the readiness, reading ability and use of information of the potential students for the distance learning programme, bearing in mind that it had been some years since they left school. The results revealed that, in the previous four years, more than 70 percent of the group had not bought a single book; none of them had read a single book; and more than 60 percent of them had not visited any library.
For a long time the UBL had been clamouring for official recognition of the teaching of information literacy skills at the university. The library's efforts appear to have yielded some dividend of late, with the librarians now not just playing the role of 'the sage on the stage' but also functioning as 'the guide on the side'. The librarians, in conjunction or collaboration with the lecturers in the Computer Science Department, jointly developed the curriculum of, and teach, General Education Courses (GEC) 121 and 122. It should, however, be emphasized that prior to the integration of ILS into the curricula of the University, the different departments and faculties had been teaching ILS skills in a sporadic and uncoordinated manner. The respective faculties and the University Library were responsible for handling the ILS course (Ojedokun and Lumande, 2005) .
The integration of Information Skills into the University curriculum also required the introduction of a computing skills component. The skills-based courses are presently taught for two semesters, with GEC 121 in the first semester serving as a requirement for GEC 122 in the second semester. The two credit courses are mandatory for all first year students of the University, irrespective of the course of study for which they are registered -be it certificate, diploma or degree programme. The job of the librarians at the University of Botswana now involves active teaching on how to find, use and evaluate information as part of a lifelong learning continuum. The information skills component taught in the first semester includes such topics as the Concept of Information, Organization of Information, Information Access Tools and Reference Sources. In the second semester topics taught include Introduction to Periodical Literature, Introduction to Electronic Databases (Indexes, Abstracts and Full electronic databases), Legal Issues of Information Use and Citation Styles and Evaluation of Information Resources.
With the new 'learning to learn' slogan at the university, the students now endeavour to master new competencies in information skills as they are being guided on how to function appropriately in the constantly changing society.
In order that the distance learners of the University of Botswana might not be left behind, the content of the information literacy skills courses has been developed into modules and given to distance learners in the same manner as they receive other courses. During the occasional residential or study weekend sessions, librarians are given slots and deployed to the THE NETWORKED WORLD OF LIFELONG LEARNING four study centres presently available across the country to provide tutorial lessons to distance learners in the same way as is done for other courses. This provides opportunities for face-to-face practical sessions, enabling distance learners to have hands-on experience and also to ask questions. It thus attempts to bridge the gap and bring a human face to the seemingly faceless system of distance education.
Whilst evaluation of the teaching of information literacy skills may not yet have been carried out, no one is in any doubt that the students who undergo the study are much better with the training than without it, as they are equipped with lifelong learning skills. For instance, among many other things, it is observed that the students now seem to be more familiar with the use and application of electronic information resources, they are familiar with the ethical use of any documented information sources, they know the characteristics, sources, types and uses of information, they are aware of how and why information resources are organized, they are introduced to various approaches on how to carry out evaluation of information sources, and so on. Some of the questions to which one would like to find answers when the evaluation of the teaching of information skills is eventually carried out would include: Although the librarians may find the experience of teaching to be rewarding, there have been many complaints associated with the exercise in relation to the more conventional library service areas. The inclusion of the teaching of ILS as a key performance area (KPA) for the librarians has in no small measure increased the burden on the librarians and had an enormously negative impact on the timely delivery of their core library business. There have been complaints that librarians hardly have time to carry out curriculum analysis in their subject areas to make appropriate selections, identifying and propping up the weak areas of their collection. Indeed, there are complaints that they hardly have time for collection development, shelf reading and even reference service to customers, since their offices are practically deserted when they have to teach in the classroom. They have suggested that, while they handle the theoretical aspects of the teaching, additional handspreferably holders of bachelors degrees in library and information science -should be recruited to handle the practical sessions. It has also been argued that, since ILS is skills-based, the conventional methods of testing and examining the students which time and resources currently permit are not acceptable, as the skills acquired are really not being examined. Another complaint relates to the fact that, even though the librarians were given official recognition to teach the course, a restructuring exercise that took place in the university a couple of years ago deprived them of enjoying academic status. This, in effect, has affected their remuneration despite the increase in the load they carry and consequently tends to lower their morale.
Despite the complaints and perceived inconveniences experienced, the librarians at the University of Botswana seem to take solace in the fact that they are moving with the times and keeping abreast of the changes and the modern demands of their chosen career.
CONCLUSION
Building a culture of lifelong learning entails providing the necessary opportunities and infrastructures for those who are often marginalized. As educational institutions are moving with the demands of the new age to serve students even on their own doorsteps -at home or at work -the library has a responsibility to know that its survival strategy will no longer accommodate the idea of waiting to consult or be consulted within its small walls. The efforts to take library resources to the doorsteps of users in some advanced countries of the world, and those being made at the University of Botswana, have been demonstrated above.
Given the dire need to prepare people for the challenges of lifelong learning, various institutions of learning seem to have been coerced into transforming their educational activities. The effects of e-Learning initiatives and the immense promises of other modern technologies, which have transformed teaching, learning and interaction processes, also have the capacity to assist the library in its onerous tasks of meeting the needs of this category of learners, irrespective of their locations. Appropriate coalitions and collaborative partnerships with educators, among groups of libraries and with other educational parastatals, are imperative and must be harnessed to cope adequately with the trend. With the dawn of the new tide and dynamism of digital information, equipping the learners with the necessary skills is bound to provide the needed enhancement to help them cope with the new age and its development.
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